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MODULE  2  ASSIGNMENT  BOOKLET 

The  assignments  in  this  assignment  booklet  will  be  submitted  for  grading.  Answer  each  question  in  the 
space  provided,  or  go  where  you  are  directed. 


MODULE  2:  SECTION  1:  LESSON  1 


National  Rivalries 


20  marks 


To  complete  this  assignment,  you  need  to  go  to  the  Internet  and  search  for  "National  Rivalries"  and 
"World  War  I."  Review  sites  on  the  results  list  and  read  over  information  on  rivalries  between  countries 
prior  to  World  War  I.  Fill  in  the  information  on  this  retrieval  chart. 


Evidence  that  Reveals  National  Type  of  National  Interesif 


France 


Great  Britain 


France  was  seeking  revenge  for 
its  loss  to  Germany  in  the 
Franco-Prussian  War  of  1870 
and  1871. 

France  joined  the  Triple  Entente  to 
protect  itself. 

In  1905,  both  France  and  Germany 
wanted  to  control  Morocco.  An 
international  conference  forced 
Germany  to  back  down  in  1906. 


national  prestige  and  pride — 
revenge,  imperialism 

national  security — alliances 
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Prussia  ,3Sl>M=><'/f 
ill  ' 

Austria-Hungary 

Germany 

 ™v; 

Serbia 
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MODULE  2:  SECTION  1:  LESSON  2 
In  Whose  Best  Interests? 
15  marks 

You  are  a  world  leader  preparing  to  attend  the  peace  negotiations  at  Versailles,  France. 

You  will  take  the  role  of  one  of  these  leaders,  who  all  happen  to  be  men:  Prime  Minister  Lloyd  George 
of  Britain;  Prime  Minister  Clemenceau  from  France;  President  Wilson  of  the  United  States;  Prime 
Minister  Orlando  from  Italy;  Chancellor  Ebert  of  Germany;  or  Prime  Minister  Borden  from  Canada. 
Using  your  textbook,  online  resources,  and  this  lesson,  look  for  the  goals  and  beliefs  of  your  leader. 

Your  task  is  to  write  between  three-quarters  of  a  page  to  a  full-page  speech  (or  a  two-to  three-minute 
audio  recording  of  the  speech)  on  what  you  wish  to  see  in  any  peace  settlement  to  end  World  War  I. 

Include  the  following  elements  in  your  speech. 

1 .  What  does  your  country  need  in  order  to  rebuild  after  the  destruction  of  the  First  World  War? 

2.  What  beliefs  and  values  do  you  bring  to  the  negotiations? 

3.  What  is  your  position  regarding  Germany?  How  should  Germany  be  treated?  Why  does  your  leader 
hold  this  position? 

4.  What  specific  elements  do  you  want  to  see  written  into  the  peace  settlement? 

Once  your  speech  is  completed  according  to  the  criteria  on  the  Creative  Presentation  Rubric  (found  at 
the  bottom  of  this  assignment),  post  a  copy  of  your  speech  in  the  discussion  forum  titled  "Peace 
Conference  Speech." 


There  is  more  room  for  your  response  on  the  following  page. 
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Read  each  of  the  entries  from  the  various  world  leaders. 

Based  on  your  speech  and  the  speeches  of  the  other  leaders,  connplete  this  chart. 


In  Whose  Best  interests? 

Country 

Similaritie- 

Difference- 

Britain 

France 

USA 

Italy 
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After  pinpointing  the  national  interests  of  each  country  involved,  make  a  prediction  as  to  whether  your 
leader's  requests  will  be  included  in  the  peace  settlenrient.  Support  your  prediction  with  two  factual 
points. 
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CREATIVE  PRESENTATION  RUBRIC 

Name: 

Assessor:     □  Self    □  Teacher    (Use  the  highlighter  tool  to  make  your  selections.) 


Scoring  Criteria:  (15  marks) 


Explores  the 
Concept 

provides  a 

thorough 

exploration 

provides  a  clear 
and  concise 
exploration 

provides  a 

straightforward 

exploration 

provides  a 

simple 

exploration 

Communicates 
Point  of  View 

communicates 
persuasively 

communicates 
convincingly 

communicates 
conventionally 

communicates 
tentatively 

engages  the 

audience 

passionately 

engages  the 

audience 

successfully 

engages  the 

audience 

generally 

engages  the 

audience 

occasionally 

makes  highly 
effective  use  of 
the  medium 

makes  effective 
use  of  the 
medium 

makes 

satisfactory  use 
of  the  medium 

makes  some 
use  of  the 
medium 

Quality  of 
Presentation 

creates  a 
powerful  and 
convincing 
presentation, 
free  of  errors 

creates  a  clear 
and  fluent 
presentation, 
with  few  errors 

creates  an 
adequate, 
conventional 
presentation,  with 
some  errors. 

creates  a  simple 
presentation, 
with  numerous 
errors 
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MODULE  2:  SECTION  1:  LESSON  3 
League  of  Nations  Report  Card 

16  marks 

In  this  assignment,  you  will  assume  the  role  of  a  world  citizen  living  in  1939.  You  are  part  of  an 
international  citizens'  group  which  has  been  organized  to  examine  major  organizations.  Your 
assignment  is  to  evaluate  the  League  of  Nations  after  researching  the  information  below. 

To  complete  this  report  card,  these  items  will  need  to  happen: 

•  Grade  the  league  according  to  the  rating  scale  given  in  the  chart  below. 

•  In  point  form,  for  each  criteria,  provide  two  facts  from  your  research  that  support  your  rating. 


[Citizen's  Report  Card  of  International  Organizati 

1 

Name  Of  Organization  Being  Graded:  League  of  Nations 

Date:  1939     Review  Period:  1919  to  1939 


Rating  Scale 


To  grade  the  organization's  performance  in  each  criterion,  place  an  x  in  the  appropriate  colunin  by  using  the 
following  rating  scale: 

5  =  exceptional 
4  =  exceeds  requirements 
3  =  meets  requirements 
2  =  marginal 

1  =  unsatisfactory 


Criteria 


Facts  or  Examples  Justifying  Rating 


Ensures  Open  Diplomacy 
in  the  International 
Community 


Responds  Effectively  to 
Issues  in  the  International 
Community 
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Membership  Includes  all 
Major  Military  Powers 

Improves  Working  and 
Living  Conditions 
vvoriawiae 

Acts  Immediately  in 
Response  to  Armed 

^^nfli/^tc  DA^AfAAn  Klofi^nc 

ooniiicia  Deiween  iNaiiorid 

Ensures  International 
Disarmament 

Ensures  Collective  Security 

Ensures  International  Free 
Trade 
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National  Interests  Mind  Map 

8  marks 

State  tine  national  interests  of  the  United  States,  Germany,  Britain,  France,  Switzerland,  and  Canada 
during  the  interwar  period.  For  each  national  interest,  find  at  least  two  examples  or  events  to  illustrate 
how  or  why  that  interest  was  pursued.  State  the  significance  of  each  example/event  in  one  bullet  point. 
You  may  use  your  textbook,  the  Internet,  and  other  sources  to  gather  information. 
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Choose  one  of  the  following  options: 

a)  Using  a  suitable  computer  program,  create  a  mind  map  showing  each  nation's  national  interest 
during  the  interwar  period.  Indicate  each  country  in  the  mind  map.  For  each  country,  state  a 
national  interest  and  include  two  supporting  examples  or  events  that  illustrate  how  or  why  that 
interest  was  pursued.  State  the  significance  of  each  example/event  in  one  bullet  point. 

b)  Select  the  "Interwar  National  Interests"  chart.  Follow  the  example  provided  in  the  chart,  and 
complete  the  chart  based  on  your  course  readings.  For  each  country,  state  a  national  interest 
and  include  two  supporting  examples  or  events  that  illustrate  how  or  why  that  interest  was 
pursued.  State  the  significance  of  each  example/event  in  one  bullet  point.  The  first  one  has 
been  done  for  you. 


1  Country 

National  Interests 

Two  Examples 

Canada 

1   

There  was  a  desire  for  greater 
national  autonomy  from  Britain. 

•  Statute  of  Westminster 

•  Halibut  treaty — Canada  gained 
control  over  its  own  foreign 
policy  with  the  first  treaty 
negotiated  without  Britain 

USA 

Germany 

Britain 
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France 
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MODULE  2:  SECTION  1:  LESSON  4 
This  Is  Ultranationalism 
16  marks 

In  this  assignment,  you  are  to  create  a  type  of  propaganda  poster  which  includes  all  elements  of 
ultranationalism— the  good,  the  bad,  and  the  ugly.  Think  about  how  a  nation's  interests  develop  into 
ultranationalism,  its  leaders,  the  propaganda  used,  the  image  of  the  country,  educating  the  masses, 
and  the  costs  to  people  in  terms  of  lives  and  property. 

For  this  assignment,  choose  one  .of  these  two  examples.  Pretend  that  you  are  a  French  citizen  OR 
pretend  you  are  a  German  citizen  in  1939  and  England  has  just  declared  war  on  your  country. 

Included  for  you  is  a  guide  to  some  of  the  more  common  tools  used  in  wartime  propaganda.  You  may 
use  graphics  from  the  Internet  or  other  sources  or  create  your  own  images.  Check  with  your  teacher  to 
see  what  format  the  graphics  should  be  saved  in  and  how  you  should  submit  your  poster  to  your 
teacher.  This  assignment  is  worth  16  marks.  A  rubric  is  provided  to  assist  you  in  creating  this  poster. 


Common  TooJs  Used  in  Wartime  Propaganda 

Aggressive.  Attempts  to  remove  all  confusion  about  whom  the  public  should  hate.  The  enemy  may  be 
portrayed  as  a  hairy  beast  or  as  the  devil  himself.  This  tool  becomes  more  powerful  when  the  enemy 
can  be  blamed  for  committing  atrocities  against  women,  children,  or  other  noncombatants. 

Catchy  Slogans.  This  tool  involves  using  memorable  phrases  to  foster  support  for  the  war  effort  For 
example,  short  phrases  like  "Canada  Needs  You!" 

Demonization.  This  tool  involves  portraying  the  enemy  as  purely  evil,  menacing,  and  murderous. 

Evocative  Visual  Symbols.  This  tool  involves  using  symbols  that  appeal  to  people's  emotions— like 
flags,  statues,  mothers,  children,  and  enemy  uniforms—to  promote  the  war  effort. 

Emotional  Appeals.  This  tool  involves  playing  on  people's  emotions  to  promote  the  war  effort.  Since 
fear  is  a  very  strong  emotion,  they  create  their  work  based  on  the  premise  that  the  more  a 
communication  frightens  a  person,  the  more  likely  he  or  she  is  to  take  action. 

Half-Truths  or  Lies.  This  tool  involves  deception  or  twisting  the  truth.  An  attempt  to  include  some 
element  of  truth  in  the  propaganda  to  make  an  argument  more  persuasive. 

Humour  or  Caricatures.  This  tool  involves  capturing  the  viewer's  attention  through  the  use  of  humour 
or  great  exaggeration  to  promote  the  war  effort.  The  enemy  is  almost  always  the  butt  of  the  jokes  used 
by  propagandists. 

Name-Calling.  This  tool  involves  using  loaded  labels  to  encourage  hatred  of  the  enemy.  For  example 
using  a  label  like  '^Huns"  to  compare  the  Germans  to  an  earlier  vicious  group  of  attackers  reinforces  a ' 
negative  stereotype  and  assists  propagandists  in  demonizing  the  enemy. 

Patriotic  Appeals.  This  tool  involves  using  patriotic  language  or  symbols  to  appeal  to  viewer's  national 
pride. 

;ja;ssi9nm6nt  dev^joped  by  TCI.  ©  2009  Teachers'  Curricuium  Institute.  Reproduced  with  permission. 
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■i 

Relevance  of 
Graphics 

All  graphics  are 
related  to  the  topic 
and  make  it  easier  to 
understand.  All 
borrowed  graphics 
have  a  source 
citation. 

All  graphics  are 
related  to  the  topic 
and  most  make  it 
easier  to  understand. 
All  borrowed  graphics 
have  a  source 
citation. 

All  graphics  relate  to  the 
topic.  Most  borrowed 
graphics  have  a  source 
citation. 

Graphics  do  not 
relate  to  the  topic 
OR  several 
borrowed  graphics 
do  not  have  a 
source  citation. 

Required 
Elements 

The  poster  includes 
all  required  elements 
as  well  as  additional 
information. 

All  required  elements 
are  included  on  the 
poster. 

All  but  one  of  the  required 
elements  are  included  on 
the  poster. 

Several  required 
elements  are 
missing. 

Attractiveness 

The  poster  is 
exceptionally 
attractive  in  terms  of 
design,  layout,  and 
neatness. 

The  poster  is 
attractive  in  terms  of 
design,  layout,  and 
neatness. 

The  poster  is  acceptably 
attractive  although  it  may 
be  a  bit  messy. 

The  poster  is 
distractingly  messy 
or  very  poorly 
designed.  It  is  not 
attractive. 

Use  of  Class 
Time 

The  student  used  time 
well  during  each  class 
period,  focused  on 
getting  the  project 
done,  and  never 
distracted  others. 

The  student  used 
time  well  during  each 
class  period,  usually 
focused  on  getting  the 
project  done,  and 
never  distracted 
others. 

The  student  used  some  of 
the  time  well  during  each 
class  period,  and  there 
was  some  focus  on 
getting  the  project  done, 
but  the  student 
occasionally  distracted 
others. 

The  student  did  not 
use  class  time  to 
focus  on  the 
project  OR  often 
distracted  others. 
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MODULE  2:  SECTION  1:  LESSON  5 

Ultranationalism  and  Genocide 
32  marks 

While  the  Holocaust  remains  the  most  horrendous  example  of  genocide  (the  deliberate,  planned  killing 
of  an  entire  cultural  or  racial  group),  there  are  other  examples.  There  have  been  many  cases  of 
genocide  and  "racial  cleansing"  or  "ethnic  cleansing"  in  world  history.  In  this  context,  the  term  cleansing 
means  the  forced  removal  or  widespread  killing  of  people  of  a  certain  ethnic  group  in  an  area.  In  all  of 
these  cases,  ultranationalism  was  a  factor. 

Your  task  is  to  research  three  other  cases  of  genocide  and/or  ethnic  cleansing  and  examine  the  links  to 
ultranationalism.  See  your  teacher  regarding  the  format  of  this  presentation. 

Instructions 

•    Choose  three  cases  of  genocide  from  the  following  chart : 


Where  When 

Turkey 

1915-1918 

Cambodia 

1975-1979 

Iraq 

1980s 

Bo~nia 

1992-1995 

Rwanda 

1994 

Sudan 

2003  and  ongoing 

Other 

clear  with  your  teacher  first 

•  Conduct  research  (i.e.,  use  several  sources/websites). 

•  Input  the  case  name  into  an  Internet  search  engine  to  find  the  information  required. 

•  Document  all  sources  of  information  you  use.  Make  sure  to  provide  a  list  of  the  sources  you 
have  used  at  the  end  of  your  presentation. 

•  Complete  the  chart  below. 

-  In  the  first  column,  indicate  the  three  cases  of  genocide  you  are  researching. 

-  In  the  second  column,  provide  details  of  the  crime.  Include  the  aspects  of  nation  that  may 
apply  to  the  case:  History  -  Geography  -  Economic  -  Linguistic  -  Cultural  -  Ethnic  -  Religion 
-  Political 

-  In  the  third  column,  make  the  case  for  how  ultranationalism  has  been  a  major  factor  in 
causing  the  genocide  or  ethnic  cleansing. 
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•    All  columns  may  be  completed  in  either  point  form,  or  you  can  write  complete  paragraphs,  in 
which  case  you  will  need  to  add  extra  paper. 


You  will  be  assessed  according  to  the  Genocide  Assignment  Rubric. 
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Genocide  Assignment  Rubric 
32  marks 

Student:   

Date:    Assessor:     □  Self    □  Peer    □  Teacher 


Criteria 

4  3 

2 

Re  earch  Reflect " 
Variou"  Source- 
and  Per  pective- 

□  incorporates 
effective, 
compelling 
•^iinnnrt  rpflpptinn 
multiple 
perspectives 

□  incorporates 
convincing  and 
credible  support 

rp flpnti no  a  fPW 

perspectives 

□  considers 
predictable 
viewpoints  to 
^^unnort  own 
opinion 

□   considers  few  to 
no  viewpoints  or 
perspectives  to 
support  for  own 
opinion 

Citing  Source- 

□  respects 

ownership  and 
integrity  of 

inform^itinri  hv 

citing  sources 
accurately  and 
considering 
context 

□   citations  are 
accurate  and 
complete 

□   citations  are 
mostly  correct 
but  limited  in 

ni  imhpr  p^nH 

IILIillL/C?l    Cll  IVJ 

relevance 

□   citations  are 
incomplete  or 
incorrect 

Organization  of 
Information  and 
Ideas 

□   reflects  astute 
understanding  of 
key  ideas  and 
relationships 

□  reflects 

thoughtful,  clear 
understanding  of 
key  ideas  and 
relationships 

□   reflects  simple, 
general 

understanding  of 
key  ideas  and 
relationships 

□   reflects  tenuous 
or  no 

understanding  of 
key  ideas  and 
relationships 

Developing 
Undertandmg 

□  shows 
relationships 
between  ideas 
with  a  high  degree 
of  logic  and 
coherence 

□  shows 

relationships 
between  ideas 
with  accuracy 
and  focus 

□  shows 

relationships 
between  ideas 
with  basic  and 
predictable  logic 

□   shows  few  if  any 
connections  in 
relationships 

□  explains  position 
with  confidence 
and  clarity 

□   states  position 
with  certainty  and 
some  clarity 

□   indicates  position 
with  uncertainty 
and  lack  of  clarity 

□  suggests  a 
position  with 
uncertainty  and 
lack  of  focus 

□  includes 

captivating  and 
compelling 
graphics  or  other 
visual  aids  to 
enhance 
information 

□  includes 
engaging  and 
interesting 
graphics  or  other 
visual  aids  to 
support 
information 

□   includes  relevant 
and  appropriate 
graphics  or  other 
visual  aids  to 
show  information 

□  includes 

questionable  or 
irrelevant 
graphics  or  other 
visual  aids  that 
do  not  reflect  or 
that  interfere  with 
information 
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Use  of  Media  and 
Technology 

□   makes  innovative 
use  of  media  and 
tecinnoiogies 

□   makes  effective 
use  of  media  and 
technologies 

□  makes 

predictable  use 
of  media  and 
technologies 

□   makes  limited 
and/or 

impractical  use  of 
media  and 
technologies 

Self  Assessment 

 1 

□   rubric  is  complete 
and  all  criteria 
reflect  an 
accurate 
assessment  of 
tlie  student's 
assignment 

□   rubric  is  complete 
and  most  criteria 
reflect  an 
accurate 
assessment  of 
the  student's 
assignment 

□   rubric  is  complete 
and  some  criteria 
reflect  an 
accurate 
assessment  of 
the  student's 
assignment 

□   rubric  is  partially 
completed  and/or 
is  not  an 
accurate 
reflection  of  the 
student's 
assignment 

Total  Marks:  132 


One  way  to  improve  research  skills: 


A  plan  to  reach  this  goal: 


Teacher  Comments: 
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The  Ukrainian  Famine  1932-1933 
32  marks 

As  one  of  the  CBC's  top  investigators,  you  have  been  asked  to  create  a  five-minute  documentary  to 
inform  Canadians  about  the  Ukrainian  Famine  of  1932-33.  Not  wanting  to  appear  cynical,  you  ask  your 
boss  "Why  should  we  do  this  piece,  it's  old  news?  Aren't  a  lot  of  nations  today  experiencing  the  same 
type  of  genocide?" 

"Yes,  that  may  be  so,"  replies  your  boss.  "But  we  can. learn  from  this  terrible  time." 

Your  task  is  to  create  a  five-minute  documentary  about  what  Canadians  can  learn  from  the  Ukrainian 
Famine  of  1932-1933. 

This  is  not  a  fluff  piece,  so  you  should  take  into  account  a  number  of  issues: 

•  How  did  this  happen  without  anyone  knowing? 

•  Why  was  the  famine  not  reported  to  the  outside  world? 

•  What  were  the  reasons  for  the  famine? 

•  What  were  the  costs  for  the  citizens? 

•  What  can  Canadians  learn  from  this  situation? 

Using  a  presentation  tool  selected  by  your  teacher,  include  images  from  the  Internet,  a  report  on 
events,  and  information  about  why  this  tragic  time  should  not  be  just  swept  under  the  rug.  Remember  to 
check  with  your  teacher  on  how  you  should  submit  your  presentation. 

Gather  information  for  your  report.  You  may  want  to  obtain  a  copy  or  search  for  the  following  video 
online. 


Guided  Search 

Do  a  video  search  for  the  film  Harvest  of  Despair  and  watch  this  55-minute  video  about  the  Ukrainian 
famine. 


You  will  be  assessed  with  the  use  of  the  Ukrainian  Famine  Rubric. 
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Ukrainian  Famine  Rubric  (32  marks) 

Student:   


Date:    Assessor:     □  Self     □  Peer     □  Teacher 


m 

Reseat uill  n'tai^^^i^ 
Various  Sources  and 
Perspectives 

J    incorporates  effective, 
compelling  support 
reflecting  multiple 
perspectives 

U   incorporates  convincing 
and  credible  support 
reflecting  a  few 
perspectives 

□   considers  few  to  no 
viewpoints  or 
perspectives  to  support 
for  own  opinion 

Citing  Sources 

□   respects  ownership 
and  integrity  of 
information  by  citing 
sources  accurately  and 
considering  context 

□   citations  are  accurate 
and  complete 

□   citations  are  mostly 
correct  but  limited  in 
number  and  relevance 

Organization  of 
Information  and  ideas 

□   reflects  astute 

understanding  of  key 
ideas  and  relationships 

□   reflects  thoughtful, 
clear  understanding  of 
key  ideas  and 
relationships 

□   reflects  tenuous  or  no 
understanding  of  key 
ideas  and  relationships 

Developing 
Understanding 

□   shows  relationships 
between  ideas  with  a 
high  degree  of  logic 
and  coherence 

□   shows  relationships 
between  ideas  with 
accuracy  and  focus 

□   shows  relationships 
between  ideas  with 
basic  and  predictable 
logic 

Expressing  Position 

□   explains  position  with 
confidence  and  clarity 

□   states  position  with 
certainty  and  some 
clarity 

□   suggests  a  position 
with  uncertainty  and 
lack  of  focus 

Use  of  Visuals 

□   includes  captivating 
and  compelling 
graphics  or  other  visual 
aids  to  enhance 
information 

□   includes  engaging  and 
interesting  graphics  or 
other  visual  aids  to 
support  information 

□   includes  relevant  and 
appropriate  graphics  or 
other  visual  aids  to 
show  information 

Use  of  Media  and 
Technology 

□   makes  innovative  use 
of  media  and 
technologies 

□   makes  effective  use  of 
media  and 
technologies 

□   makes  limited  and/or 
impractical  use  of 
media  and 
technologies 

Self-Assessment 

□   rubric  is  complete  and 
all  criteria  reflect  an 
accurate  assessment 
of  the  student's 
assignment 

□   rubric  is  complete  and 
most  criteria  reflect  an 
accurate  assessment 
of  the  student's 
assignment 

□   rubric  is  partially 

completed  and/or  is  not 
an  accurate  reflection 
of  the  student's 
assignment 

Total  Marks:  132 
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One  way  to  improve  research  skills: 


A  plan  to  reach  this  goal: 


Teacher  Comments: 
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MODULE  2:  SECTION  1  CHALLENGE 

Read  over  the  following  three  articles  about  "Kick  a  Ginger  Day."  Then  complete  the  section  challenge. 
When  it's  time  to  submit  your  work  to  your  teacher,  make  sure  you  include  all  of  your  collected  material. 

Victim  of  'Kick  a  Ginger  Day'  heads  back  to  school 

Updated  Mon.  Nov.  24  2008  8:25  AM  ET 
CTV.ca  News  Staff 

A  B.C.  student  will  reluctantly  head  back  to  school  today  after  his  classmates  kicked  him  dozens  of 
times  last  week  during  a  daylong  prank  called  "National  Kick  a  Ginger  Day." 

The  event,  which  has  become  an  international  phenomenon  as  word  spread  on  the  social  networking 
site  Facebook,  asked  kids  across  the  country  to  kick  schoolmates  with  red  hair.  The  idea  spread  quickly 
from  the  virtual  community  into  classrooms  not  just  here  in  Canada  but  also  into  schools  as  far  away  as 
the  U.K. 

School  officials  in  Alberta  and  B.C.  have  suspended  dozens  of  students  who  participated  by  kicking 
fellow  students.  The  prank  has  even  prompted  the  Comox  Valley  RCMP  in  B.C.  to  investigate  the 
teenage  administrator  of  a  Facebook  group  that  allegedly  encouraged  the  attacks. 

Aaron  Mishkin,  a  13-year-old  high  school  victim  of  the  prank  from  Nanaimo,  B.C.,  said  he  didn't  know 
last  Thursday  was  "kick  a  ginger  day,"  but  he  quickly  found  out. 

"There  were  quite  a  few  people  kicking  (me),"  he  said,  noting  he  couldn't  believe  some  of  his 
classmates  actually  thought  the  violence  was  funny. 

"I  tried  to  explain  to  them  that  this  wasn't  right  thing  to  do,  that  it  couldn't  be  a  joke  because  it  involved 
violence.  But  they  didn't  listen  to  me,"  he  said. 

Mishkin  said  he  was  so  devastated  by  what  happened  on  Thursday  he  decided  not  to  go  to  school  on 
Friday. 

"My  opinion  of  the  people  (who  participated  in  the  kicking)  changed.  I  didn't  think  they  were  capable  of 
that  before,  but  after  Thursday  I  just  viewed  them  in  a  different  light.  I  didn't  want  to  go  back  and  see 
them  again  that  day,"  he  said. 

Mishkin  said  punishing  kids  who  participated  in  the  violence  may  not  be  the  best  solution,  but  he  said 
some  of  the  kids  should  get  counselling. 

"Because  really,  it's  like  a  hate  crime  directed  against  a  group  of  people,"  he  said. 
"I  like  my  red  hair.  I  never  thought  it  would  be  a  cause  for  violence." 

CTV.ca  News  Staff.  "Victim  of  'Kick  a  Ginger  Day'  heads  back  to  school."  24  November  2008 

<http://www.ctv.ca/servlet/ArticleNews/story/CTVNews/20081 124/kick_ginger_081 124/20081 124/>  (29  May  2009).  Reproduced  by  permission  of  CTV  News. 
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RCMP  investigating  Facebool^  group  over  'Kick  a  Ginger'  day 

They  say  blonds  have  more  fun,  but  it  was  redheads  who  might  have  got  a  bigger  kick  on 
Thursday,  dubbed  by  some  as  Kick  a  Ginger  Day. 

BY  VANCOUVER  SUN 

NOVEMBER  20,  2008 

They  say  blonds  have  more  fun,  but  it  was  redheads  who  might  have  got  a  bigger  kick  on  Thursday, 
dubbed  by  some  as  Kick  a  Ginger  Day. 

Across  the  country,  school  boards  had  to  contend  with  a  joke  from  an  episode  of  the  satirical  animated 
show  South  Park  that  has  spiralled  into  a  day  of  promoting  violence. 

RCMP  in  B.C.  are  investigating  the  14-year-old  administrator  of  a  Facebook  group  called  "National  Kick 
a  Ginger  Day,  are  you  going  to  do  it?" 

The  Vancouver  Island  boy  said  the  group,  which  had  nearly  5,000  members  from  across  Canada  and 
internationally,  was  only  a  joke  and  he  is  sorry. 

The  page,  which  urges  members  to  "get  them  steel  toes  ready,"  had  garnered  hundreds  of  messages. 
Many  were  from  people  claiming  to  have  already  kicked  redheads  that  day;  others  expressed  outrage. 

The  page's  teenage  administrator  said  he  didn't  make  the  group,  but  inherited  it  after  its  original  creator 
got  in  trouble. 

"It  was  a  joke,"  he  said.  "I'll  message  everybody  and  say  I'm  sorry  that  this  offended  people." 

Comox  Valley  RCMP  Const.  Tammy  Douglas  said  the  group  is  being  investigated  and  those  involved 
could  face  charges. 

"We  do  treat  this  sort  of  thing  seriously,"  she  said.  "This  is  sort  of  inciting  hate.  It's  a  hate  crime  really." 

Ironically,  the  day  falls  in  the  middle  of  the  international  Bullying  Awareness  Week. 

In  St.  John's,  N.L.,  schools  warned  students  they'd  be  disciplined  if  they  acted  on  the  joke. 

Tony  Stack,  principal  of  St.  Peter's,  a  grades  7  to  9  school  near  St.  John's,  said  they  were  told  about 
the  event  by  parents  of  red-headed  kids. 

In  Flin  Flon,  Man.,  an  elementary  school  sent  a  letter  home  to  parents  alerting  them  and  their  children 
to  the  possibility  of  disturbances. 

And  in  Sylvan  Lake,  Alta.,  one  red-haired  student  said  she  and  her  13-year-old  sister  were  punched 
and  kicked  by  their  peers  when  they  got  to  school. 

In  the  episode  of  South  Park  in  question.  Ginger  Kids,  one  character  -  Eric  Cartman  -  begins  a 
campaign  against  red  heads,  calling  them  soulless  and  inherently  evil. 
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Brenda  Morrison,  a  criminology  professor  at  Simon  Fraser  University  in  Burnaby,  B.C.,  said  she  was 
"shocked"  to  find  out  about  the  day. 

Morrison,  who  has  written  extensively  on  bullying,  said  social  networking  websites  such  as  Facebook  or 
MySpace  provide  conduits  that  make  bullying  in  school  much  easier,  as  they  allow  for  information  to  be 
spread  rapidly  and  with  little  supervision  from  adults  or  authorities. 

"Anything  that  legitimizes  (bullying),  we  should  take  care  to  control,  as  a  community,  as  caring  adults," 
she  said,  noting  that  her  husband  and  son  are  redheads. 

Morrison  said  school  boards  should  be  made  aware  of  the  event,  so  that  any  abusive  incidents  can  be 
treated  like  they  would  any  other  day  of  the  year. 

"Gingerism"  is  a  growing  concern  in  the  United  Kingdom,  home  to  the  largest  proportion  of  redheads  in 
the  world.  In  2003,  a  young  man  was  stabbed  repeatedly  over  a  dispute  about  his  red  hair. 

In  2007,  a  ruby-headed  Newcastle  family  said  they  had  to  move  because  of  endless  abuse  from  their 
neighbours,  and  no  less  than  Prince  Harry  was  singled  out  as  the  "Ginger  Bullet  Magnet"  when  he 
served  a  tour  of  duty  in  Iraq. 

With  files  from  Ken  Meaney 

Mike  Barber  and  Ken  Meaney,  "RCMP  investigating  Facebook  group  over  'Kick  a  Ginger'  day."  The  Vancouver  Sun/Canwest  News  Service,  20  November  2008. 
<http://w\«w. Canada. com/topics/news/story. html?id=49022ee5-66d1-46eO-a057-7707de6e140b>,  (30  June  2009).  Reproduced  by  permission  of  Canwest  News  Service. 

Flin  Flon  parents  warned  over  Kick  a  Ginger  day 

Thursday,  November  20,  2008 

Soutti  Parl<  lias  spari<ed  outrage  and  won  applause  for  its  irreverent  and  often  crude  brand  of  satire. 
(Comedy  Central/Associated  Press) 

What  began  as  a  joke  on  an  animated  TV  show  has  riled  school  officials  and  parents  in  Flin  Flon,  Man. 

It's  called  Kick  a  Ginger  Day  and  it  started  on  the  television  show  South  Park.  The  program  describes 
red-haired  children  as  "born  with  a  disease"  and  "nasty,"  and  the  supposed  Nov.  20  "event"  has 
sparked  a  rash  of  groups,  in  support  and  against,  on  the  social  networking  site  Facebook. 

Warnings  have  been  sent  out  to  parents  in  a  Flin  Flon  elementary  school,  cautioning  of  potential 
problems  for  red-headed  children  on  Thursday. 

Parent  Laurie  Bellisle  said  her  six-year-old  daughter,  who  has  red  hair,  is  afraid. 

"My  daughter's  in  Grade  1,"  said  Bellisle.  "We  didn't  have  this  problem  last  year,  they  never  said 
anything  about  it.  But  I  think  through  Facebook  it's  become  more  popular.  And  she  was  scared.  So  I'm 
letting  her  stay  home  today." 

And  it's  not  just  in  Flin  Flon.  School  officials  in  other  jurisdictions  have  warned  that  Kick  a  Ginger  could 
create  problems  in  the  schoolyard.  Officials  with  a  Newfoundland  and  Labrador  school  board  have 
warned  students  they  will  be  disciplined  if  they  take  a  joke  from  the  popular  cartoon  series  South  Park 
too  far. 
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Bellisle  said  while  it's  an  awful  way  for  a  child  to  learn  about  discrimination,  the  school  has  been  very 
proactive  in  its  response.  She  said  she  received  a  letter  Wednesday  from  the  school  warning  there 
could  be  problems. 

The  letter  also  listed  some  advice  for  parents:  "We're  asking  that  you  support  us  in  dealing  with  this 
issue  by  speaking  with  your  son  or  daughter  about  the  implications  of  what  they  are  doing  if  they 
participate  in  this  act  of  discrimination.  Also  if  you  have  a  child  who  has  red  hair  we  would  like  you  to 
encourage  reporting  any  bullying  because  of  the  hair." 

CBC.ca 

Create  a  list  of  four  or  five  general  points  that  shows  the  progression  of  discrimination  against  the 
"gingers." 

Compare  and  contrast  the  list  that  you  created  for  the  rise  of  ultranationalism  in  Germany  and  the  list  of 
the  progression  of  discrimination  against  gingers.  Are  there  any  similarities? 

Create  a  sound  off,  raising  awareness  to  this  issue,  in  one  of  the  following  mediums. 

1 .  Create  a  podcast. 

2.  Write  a  letter  to  your  local  newspaper. 

3.  Create  a  blog. 

4.  Write  a  journal  entry. 

In  your  response,  be  sure  to  address  these  questions: 

•  If  the  discrimination  against  "gingers"  were  to  follow  a  trajectory  based  on  historical  evidence, 
what  would  the  next  likely  step  be  if  the  discrimination  continued? 

•  What  group  might  be  the  next  target?  Who  is  going  to  put  a  stop  to  this? 

•  What  is  your  opinion  on  this  issue? 


Ask  your  teacher  how  you  should  submit  your  response. 
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Evaluation 

Two  rubrics  are  provided  to  help  you  plan  a  response.  The  first  one  is  a  "Rubric  for  Podcasts." 


Rubric  for  Podcasts  (15  marks) 


'-H 

Introduction 

□   There  is  a  catchy  and 
clever  introduction.  It 
provides  relevant 
information  and 
establishes  a  clear 
purpose  to  engage  the 
listener  immediately. 

□   The  introduction 

describes  the  topic  and 
engages  the  audience 
as  the  introduction 
proceeds. 

□   The  introduction  is 
somewhat  engaging 
(covers  a  well-known 
topic)  and  provides  a 
vague  purpose. 

□   The  introduction  tells 
who  is  speaking,  the 
date  the  podcast  was 
produced,  and  where 
the  speaker  is  located. 

□   The  introduction  tells 
most  of  the  following: 
who  is  speaking,  the 
date  of  the  podcast, 
and  the  location  of  the 
speaker. 

□   The  introduction 
alludes  to  who  is 
speaking,  the  date  of 
the  podcast,  and  the 
location  of  the  speaker. 

Content 

1  ~i     r"" roati\/it\/  anH  orininal 
v^icciiiviiy  cii  lU  \ji  lyii  icii 

content  enhance  the 
purpose  of  the  podcast 
in  an  innovative  way. 
Accurate  information 
and  succinct  concepts 
are  presented. 

1  1     A^oiirato  infr»rmation  ic 
r\\j\j\J\ a\XS  \\ \\\J\  \  \  \a\.\\j\  \  lo 

provided  succinctly. 

1  1     Qomo  infr»rmatir>n 

is  inaccurate  or 
long-winded. 

□   The  vocabulary 

enhances  the  content. 

□   The  vocabulary  is 
appropriate. 

□  The  vocabulary  is 
adequate. 

□   The  content  includes  a 
wide  variety  of 
appropriate,  well- 
researched,  and 
informative  sources 
and  has  well-edited 
quotes  from  "expert" 
sources. 

Quotes  and  the 
sources  of  information 
are  credited 
appropriately. 

□   The  content  includes 
appropriate  and 
informative  quotes  from 
"expert"  sources. 

The  source  quotes  are 
credited  appropriately. 

□  The  content  includes 
some  variety  of 
informative  quotes  from 
some  "expert"  sources, 
and  one  or  more 
source  quotes  need 
some  editing. 

One  or  more  source 
quotes  are  not  credited. 

□   Focus  is  kept  on  the 
topic. 

□   The  student  stays  on 
the  topic. 

□   The  student 

occasionally  strays 
from  the  topic. 
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itvery 


□   There  is  a  well 
rehearsed,  smooth 
delivery  in  a 
conversational  style. 

□   There  is  a  rehearsed, 
smooth  delivery. 

□  The  student  appears 

unrehearsed  with  an 
uneven  delivery. 

□   There  is  highly  effective 
enunciation  and  the 
nrp<;pntpr'«5  <=;nppnh  i«5 
clear  and  intelligible, 
not  distant  and 
muddled.  The 
expression  and  the 
rhythm  keep  the 
audience  listening. 

□   The  enunciation, 

expression,  and  pacing 
orp  pffppfivp  thrnunhout 

the  podcast. 

□  The  enunciation, 

expression,  and  rhythm 
are  sometimes 
distracting  during  the 
podcast. 

The  second  rubric  is  an  "Editorial  Rubric. 
Editorial  Rubric  (40  marks) 


Category  ,                  '5xJ''--''-:r\-^--''~  V  2 

Appeal- 

The  writer  successfully  uses 
several  reasons/appeals  to  try  to 
show  why  the  reader  should  care 
or  want  to  know  more  about  the 
topic. 

The  writer  successfully  uses  one 
or  two  reasons/appeals  to  try  to 
show  why  the  reader  should  care 
or  want  to  know  more  about  the 
topic. 

The  writer  attempts  to 
make  the  reader  care 
about  the  topic  but  is  not 
really  successful  in  this 
effort. 

Support 

Relevant,  telling,  quality  details 
give  the  reader  important 
information  that  goes  beyond  the 
obvious  or  predictable. 

Supporting  details  and 
information  are  relevant,  but  one 
key  issue  or  portion  of  the 
storyline  is  unsupported. 

Supporting  details  and 
information  are  relevant, 
but  several  key  issues  or 
portions  of  the  storyline  are 
unsupported. 

Topic 

There  is  one  clear,  well-focused 
topic.  The  main  idea  stands  out 
and  is  supported  by  detailed 
information. 

The  main  idea  is  clear  but  the 
supporting  information  is  general. 

The  main  idea  is 
somewhat  clear  but  there 
is  a  need  for  more 
supporting  information. 

Convention- 

The  writer  makes  no  errors  in 
grammar,  capitalization, 
punctuation,  or  spelling  to  distract 
the  reader  from  the  content. 

The  writer  makes  one  or  two 
errors  in  grammar,  capitalization, 
punctuation,  or  spelling  which 
distracts  the  reader  from  the 
content. 

The  writer  makes  three  to 
four  errors  in  grammar, 
capitalization,  punctuation, 
or  spelling  to  distract  the 
reader  from  the  content. 

Word 
Choice 

The  writer  uses  vivid  words  and 
phrases  that  linger  or  draw 
pictures  in  the  reader's  mind,  and 
the  choice  and  placement  of  the 
words  seems  accurate  and 
natural. 

The  writer  uses  vivid  words  and 
phrases  that  linger  or  draw 
pictures  in  the  reader's  mind,  but 
occasionally  the  words  are  used 
inaccurately  or  seem  overdone. 

The  writer  uses  words  that 
communicate  clearly,  but 
the  writing  lacks  variety, 
punch,  or  flair. 
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Voice 

The  writer  seems  to  be  writing 
from  knowledge  or  experience. 
The  author  has  taken  the  ideas 
and  made  them  "his/her  own." 

The  writer  seems  to  be  drawing 
on  knowledge  or  experience,  but 
there  is  some  lack  of  ownership 
of  the  topic. 

The  writer  relates  some  of 
his  own  knowledge  or 
experience,  but  it  adds 
nothing  to  the  discussion 
of  the  topic. 

Transitions 

A  variety  of  thoughtful  transitions 
are  used.  They  clearly  show  how 
ideas  are  connected. 

Transitions  clearly  show  how 
ideas  are  connected,  but  there  is 
little  variety. 

Some  transitions  work 
well,  but  connections 
between  other  ideas  are 
fuzzy. 

Conclusion 

The  conclusion  is  strong  and 
leaves  readers  with  a  feeling  that 
they  understand  what  the  writer  is 
"getting  at." 

The  conclusion  is  recognizable 
and  ties  up  almost  all  of  the  loose 
ends. 

The  conclusion  is 
recognizable  but  does  not 
tie  up  several  loose  ends. 

MODULE  2  CHALLENGE  TO  TAKE  ACTION 


Informing  Yourself 

Research  how  individual  groups  or  associations  promote  the  national  interests  of  either  Alberta  or 
Canada. 

•  What  organizations  or  associations  promote  the  interests  of  the  province  or  country?  Think  in 
terms  of  health,  conservation,  or  renewable  resources. 

•  In  your  notebook,  list  the  name  of  the  association  or  organization,  its  objectives  and  activities, 
and  how  these  relate  to  promoting  the  interests  of  the  province  of  Alberta  or  of  Canada. 

•  Distribute  your  research  to  at  least  three  people.  Ask  for  their  feedback. 
Engaging  Yourself 

Throughout  your  community,  there  are  groups  of  people  who  promote  the  interests  of  both  the  province 
and/or  the  country. 

Choose  two  of  the  following  activities.  Please  tell  your  teacher  which  activities  you  have  chosen. 

•  Participate  in  a  blood-donor  clinic  either  as  a  donor  or  as  a  spectator.  How  do  blood  drives 
promote  national  interests?  Who  can  give  blood?  How  many  times  a  year? 

•  TV  channels  often  air  public  service  announcements.  While  watching  TV,  make  a  list  of  at  least 
five  different  groups  which  promote  a  national  interest.  List  the  organizations.  What  were  the 
advertisements  about?  How  do  they  promote  national  interests? 

•  In  your  community  newspaper  there  are  usually  advertisements  devoted  to  upcoming  events  or 
which  draw  attention  to  various  incentives.  Find  three  examples  of  ads,  and  comment  on  what 
national  interest  is  being  promoted  in  each  advertisement. 


i 
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•  Visit  the  website  of  the  David  Suzuki  Foundation,  ParticipACTION,  or  either  federal  or  provincial 
web  pages.  Make  note  of  what  national  interest  is  being  promoted,  what  type  of  information  is 
provided,  and  if  there  is  a  mention  of  how  citizens  can  participate. 

Prepare  a  summary  of  the  information  you  have  uncovered.  You  may  choose  to  submit  this  data  in  one 
of  the  following  ways: 

•  poster 

•  blog 

•  podcast 

Ask  your  teacher  how  you  should  submit  your  work. 
Taking  Action 

Research  a  problem  being  faced  by  members  within  your  school  or  community.  Come  up  with  a  plan  of 
action  about  how  to  rectify  this  problem. 

The  following  is  an  example  of  a  possible  school  scenario. 

•  While  eating  your  lunch  in  the  school  cafeteria,  you  take  note  of  how  many  students  are 
choosing  a  high-fat  meal  instead  of  a  nutritious  meal.  You  start  thinking  about  the  impact  of 
these  choices  on  the  health-care  system  and  realize  something  has  to  be  done. 

•  Make  a  list  of  activities  that  would  bring  awareness  to  the  students  about  their  food  choices. 

•  You  talk  to  those  people  within  the  school  who  might  have  the  power  to  bring  about  change 
(principal,  vice-principals,  teachers,  parents,  and  board  members). 

•  You  make  a  list  of  organizations  in  the  community  which  can  provide  students  with  valuable 
information  on  health.  Look  into  finding  guest  speakers. 

•  You  create  an  action  plan.  In  this  action  plan,  list  the  steps  you  have  to  take  to  inform  others  of 
your  goal. 

•  List  three  hoped-for  outcomes. 


There  is  more  room  for  your  response  on  the  following  page. 
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Scoring  Criteria:  Challenge  to  Take  Action  (20  marks) 


Informing 
Yourelf 
About 
Re-earch  on 
Groups  or 
A~"ociation- 

The  student  independently  and 
consistently  uses  a  variety  of 
specific  sources  to  find 
information  and  cites  all 
sources  used.  The  student 
interprets  information  and 
draws  specific,  relevant 
conclusions  about  how  these 
conclusions  relate  to 
promoting  the  national 
interests  of  the  province  of 
Alberta  or  the  Canadian 
government. 

The  student  uses  more  than 
two  types  of  sources  to  find 
information,  and  cites  sources 
independently.  The  student 
interprets  information  and 
draws  general  but  relevant 
conclusions  about  how  these 
relate  to  promoting  the 
national  interests  of  the 
province  of  Alberta  or  the 
Canadian  government. 

The  student  uses  one  source 
to  find  information,  cites 
sources,  and  requires  some 
minimal  prompting  from  the 
teacher.  The  student  interprets 
information  with  superficial 
conclusions  about  how  these 
conclusions  relate  to 
promoting  the  national 
interests  of  the  province  of 
Alberta  or  the  Canadian 
government. 

Engaging 
Your- elf 
Through 
Participation 
in  an  Activity 
That 
Promote" 
Nationairm 

There  is  substantial 
documentation  of  the  student's 
participation  in  the  activity  with 
an  explicit  articulation  of  how 
and  why  nationalism  is 
promoted  in  the  activity. 

There  is  generally  clear  and 
specific  documentation  of  the 
student's  participation  in  the 
activity  with  clear  articulation 
of  how  and  why  nationalism  is 
promoted  in  the  activity. 

There  are  gaps  in  the 
documentation  of  the  student's 
participation  in  the  activity  with 
a  lack  of  specifics  in 
articulation  of  how  and  why 
nationalism  is  promoted  in  the 
activity. 

Taking  an 
Action  Plan 

The  plan  includes  a  goal 
statement  that  is  clear, 
specific,  measurable,  and 
realistic.  Included  is  a  clear 
statement  of  the  student's 
purpose  with  a  wide  variety  of 
suggestions  that  feature  the 
promotion  of  health  and  the 
leadership  skills  required  to 
promote  health  within  the 
school  community. 

The  plan  includes  a  goal 
statement  that  is  specific  and 
realistic.  Included  is  a  general 
statement  of  purpose  with  an 
acceptable  number  of 
suggestions  that 
feature  the  promotion  of  health 
and  the  leadership  skills 
required  to  promote  health 
within  the  school  community. 

The  plan  includes  a  goal  but  is 
unclear  or  unrealistic.  Included 
is  a  vague  statement  of 
purpose  but  which  highlights 
some  features  promoting 
health  and  the  leadership  skills 
required  to  promote  health 
within  the  school  community. 

Podcast 

There  is  a  clever  introduction, 
along  with  clear  enunciation 
and  correct  grammar.  The 
student  provides  relevant 
information  and  establishes  a 
clear  purpose  to  immediately 
engage  the  listener. 

There  is  a  wide  variety  of 
appropriate,  well-researched, 
and  informative  sources  and 
an  excellent  summary  of  how 
the  association  promotes 
nationalism. 

The  podcast  describes  the 
topic  and  engages  the 
audience  as  the  introduction 
proceeds.  Enunciation  is 
generally  clear  and  grammar  is 
almost  always  correct. 
Appropriate  and  informative 
quotes  from  reliable  sources 
are  included.  There  is  a  good 
summary  of  how  the 
association  promotes 
nationalism. 

The  podcast  is  somewhat 
engaging  although  its  purpose 
is  vague.  The  enunciation  is  at 
times  unclear  and  distracting. 
Incorrect  grammar  is  used. 
Some  variety  of  informative 
quotes  is  used.  The  podcast 
needs  some  editing.  There  is 
some  kind  of  connection  and 
an  explanation  of  how  the 
association  promotes 
nationalism. 
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Poster 

The  poster  includes  all 
required  elements  as  well  as 
additional  information.  All 
items  of  importance  on  the 
poster  are  clearly  labelled  with 
labels  that  can  be  read  from  at 
least  one-metre  away.  All 
graphics  are  related  to  the 
topic  and  make  it  easier  to 
understand.  There  are  no 
grammatical/mechanical 
mistakes  on  the  poster. 

The  poster  includes  several 
elements.  Almost  all  items  of 
importance  on  the  poster  are 
clearly  labelled  with  labels  that 
can  be  read  from  at  least  one- 
metre  away.  All  items  of 
importance  on  the  poster  are 
clearly  labelled  with  labels. 
The  graphics  are  related  to  the 
topic  and  are  visually 
appealing.  Numerous 
grammatical/mechanical 
mistakes  are  found  on  the 
poster. 

Several  required  elements  are 
missing.  Labels  are  too  small 
to  view  OR  no  important  items 
are  labelled.  Graphics  do  not 
relate  to  the  topic  or  are  poor 
in  quality.  The  poster  is  messy 
and  shows  little  thought. 
Numerous  grammatical  and 
mechanical  errors  on  the 
poster  detracts  from  the 
message. 

Biog 

The  entry  clearly  responds  to 
the  prompt.  The  writer  has 
chosen  appropriate  examples 
to  support  the  topic.  The  entry 
has  a  strong  central  focus,  is 
coherent,  and  demonstrates  a 
sound  understanding  of  the 
topic. 

The  entry  mentions  the  prompt 
but  could  more  directly  relate 
to  it.  The  entry  might  be 
missing  necessary  details.  The 
organization  is  sometimes 
confusing.  The  blog  is  written 
in  paragraph  form,  but  may  be 
missing  a  clear  opening  and/or 
conclusion.  The  entry 
demonstrates  an 
understanding  of  writing 
conventions  and  has  been 
proofread,  though  some 
surface  errors  remain  which  do 
not  interfere  with  meaning.  A 
good  understanding  of  the 
topic  is  demonstrated. 

The  entry  does  not  attend  to 
the  prompt.  Important  details 
are  missing.  The  entry  lacks 
focus  and/or  coherence  and 
demonstrates  an  emerging 
understanding  of  the  topic. 
Incomplete  and  irrelevant 
information  is  provided. 
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